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BLOCK: 4

EDUCATIONAL PROGRAMS, POLICIES &
ISSUES IN INDIA

The present Block discusses in detail

the educational programmes, policies and

Issues in India. The block captures some of the interesting and innovative programmes
and policies during the times to bring in qualitative growth of education in India. The
block constitutes of 4 units out of which unit 1 discusses in general the prevalent
educational polices in India. Unit 2 talks about the universalization of primary
education and its different dimensions in dental. Unit 3 explores the concept of
privatization of education and also provides a detail account of its pros and cons and
the way it could thrust on the educational infrastructures in India. Unit 4 focuses the
most important aspect of Indian education system called the “Right to Education”
wherein Indian constitution recognized education as a fundamental right of the
children between 6 to 14 years of age group and to provide them free and compulsory
education
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UNIT 1 EDUCATIONAL POLICIES IN INDIA
STRUCTURE
1.1 Introduction
1.2 Learning Objectives
1.3 History of Educational Policies in India
1.3.1

Educational Policies in Pre-independent India
1.3.1.1 Pre-British Period
1.3.1.2 British Period

1.3.2

Educational Policies in Post-independent India
1.3.2.1 The Commission on University Education (1948)
1.3.2.2 Secondary Education Commission (1952)
1.3.2.3 Indian Education Commission (1964-66)
1.3.2.4 National Policy on Education (NPE, 1968)
1.3.2.5 National Policy on Education (NPE, 1986)
1.3.2.6National Policy on Education (NPE, 2020)

1.4 Let Us Sum Up
1.5 Glossary
1.6 Model Questions
1.7 References
2.1 INTRODUCTION
Education has been one of the important parameters of development globally.
Education not only enables individuals to be a functional and active member of society
but also helps to achieve all other goals for human development. Hence, education is
given important place in making road map for country’s development. In this era of
post-modernization, a relevant and context specific education can be beneficial. Now
the whole world need an outcome oriented education which would help individual,
social, economic, cultural and sustainable development. This can only be possible
through a good education policy. In India, a number of commissions and committees
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have been setup since years to suggest measures and to bring changes in existing
structure, pedagogies, and aims of education and on various aspects of education. In
this Unit, students will be acquainted with various educational commissions and
policies initiated in India.
1.2 LEARNING OBJECTIVES
After studying this Unit, the learners will be able to:


To know about the History of Educational Policies in India



Study the Educational Policies in Pre-independent India



Explain the Educational Policies in Post-independent India

1.3 HISTORY OF EDUCATIONAL POLICIES IN INDIA
1.3.1 Educational Policies in Pre-Independent India
1.3.1.1 Pre-British Period
An attempt has been made to analyze educational policies in Pre-British India from the
beginning of the ancient period to the arrival of the British. From the beginning of
Indian civilization to the present day, those in power have directed the course of
education, but it was only with the advent of modern times that a scientific approach to
formulating educational policies began to be adopted. There are no available literary
sources for gaining an authentic understanding of ancient India's educational policies.
Literary sources from 1000 A.D. and later provide a reasonably adequate
understanding of the policies that governed India's ancient education system. In the
second century B.C., the Aryans arrived in India. These Aryans were the first to make
a significant attempt in India to formulate an education policy. The Aryans had clearly
defined the nature of their educational system, and the natives, known as 'Dasyus,' had
to follow the norms that the Aryans had established (Keay 1972)
Ancient Indian thinkers saw education as a tool for guiding an ignorant person down
the path of intellectual, progressive, moral, and virtuous living. Students in ancient
India were required to study the subjects not only for the purpose of becoming capable
of handling life, but also for the purpose of engaging in research and contributing to
Odisha State Open University, Sambalpur
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the creation of an advanced body of knowledge in the area. As a result, when students
attained the status of learned persons, they were greatly respected and revered.
Education that was primarily inspired by religion was given pride of place in the
ancient period. (Scharfe 2002).
The Gurukul education system was a type of residential education system in which students
lived in a Gurukul, which was the teacher's or 'Acharya"s residence and acted as the
educational centre. The concepts of discipline and hard effort are at the heart of this
educational system. Students were supposed to learn from their gurus and apply what they had
learned in the real world. The student-teacher relationship is holy, and it frequently did not
involve any formal compensation other than a Gurudakshina that the student paid the
instructor as a token of gratitude for their unwavering support.
Following the Vedic period, large kingdoms of powerful kings arose who desired to develop a
more advanced way of life in their society. They were particularly interested in promoting the
interests of higher education by making large donations and granting lands to learned scholars.
More importantly, these kings enacted policies that redefined and rebuilt India's education
system. The ancient Indian universities of Nalanda and Taxila were well-known for their
scholarship (Scharfe 2002).
During the period 400 BCE to 1000 CE, there was a long struggle between Buddhism and
Brahmanism for dominance in world interpretation. While Buddhism was more peoplecentered, Brahminism attempted to strengthen hierarchies. Significantly, Buddhist education
was distinct in that it was not based on Vedic study, and teachers were not Brahmin.
Buddhism's educational policies were more radical, based on equality, and opened the doors of
knowledge to all castes. The majority of Buddhist monks lived in Viharas and spread
throughout India in large numbers. These Viharas gradually spread throughout India over
many centuries. These Viharas had evolved into centers of higher learning and knowledge.
Nalanda was the most important Buddhist learning center. Many foreign visitors, such as FaHien (399 – 414 A. D.), Hiuen – Tsang (636 – 646 A. D.), and Itsing (675 A. D.), not only
visited but also stayed at Nalanda University in order to gain a thorough understanding of
Buddhism. Students at Nalanda University were provided with amenities such as free
education, boarding, and lodging.
'During the Mughal period, the rulers made no significant efforts to universalize the existing
educational system, but instead attempted to spread Islamic education in India.' Any Muslim
could attend a 'Madrasa,' and all higher education was taught in Arabic by Moulvis. Muslim
educational institutions were classified as 'Maktaba,' which was a primary school that was
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often attached to a mosque or run in private homes, and 'Madrasa,' which was a school for
higher learning that was generally attached to monasteries. The Maktabas and Madrasas were
initially restricted to Muslims, but Hindus and Muslims later began to study each other's
languages. This resulted in the creation of a new language known as 'Urdu.'Both Hindu and
Muslim educational institutions in pre-British India placed a greater emphasis on religion than
on other subjects (Yechuri 1986).

1.3.1.2 British Period
The introduction of western education was a watershed moment in the evolution of
Indian education policy. Prior to the introduction of modern education, learning
opportunities were generally limited to a very small percentage of the population.
Those from lower castes and classes in the social hierarchy had little access to
education. Missionaries pioneered work in the field of education under the British.
They did make efforts to spread education, but they were often motivated by a desire
to spread Christianity among India's natives. One important result of missionaries'
great efforts was to persuade governments in both England and India that it was their
responsibility to do something for the education of the people under their rule (Keay
1972).
The Charter of 1698 stated unequivocally that it was the duty of English ministers of
religion to provide education in addition to their primary duty of spreading the Gospel.
However, the East India Company recognized the political significance of a religious
neutrality policy and thus refrained from carrying out the directions of the Charter of
1698. The Company, on the other hand, encouraged educational activity by
establishing schools and providing generous grants-in-aid. Thus, the Danish
missionaries established the St. Mary's School in Madras in 1715, followed by the
establishment of two more charity schools in 1717. A charity school was established in
Bombay in 1718, and another in Calcutta in 1731. In 1787, Madras created two
independent charity schools for boys and girls (Singh 2005). However, its curriculum
focused mostly on learning the 3Rs (Reading, Writing, and Arithmetic) and Christian
principles. Sir Warren Hastings, India's first Governor-General, founded the Calcutta
Madrasa in 1781 to encourage Arabic and Persian studies, as well as the Benares
Sanskrit College in 1791 to promote traditional Sanskrit studies. One of the main goals
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of these institutes was to teach Indian judges' assistants in order to explain the ideas of
Hindu and Muslim law to English judges (Basu 1982).
In the early eighteenth century, Christian missionaries began imparting education to
the Indian populace. However, they were only allowed to preach and teach in India
after the passing of the Charter Act of 1813, which obligated the East India Company
to allow Christian missionaries to continue their educational work in India. The
Company was initially hesitant to allow the missionaries to continue their educational
work, fearful of possible resistance from Indians who were opposed to proselytization.
As a result, missionaries and their allies in England initiated an agitation to protest the
East India Company's anti-missionary attitude. Their campaign drew a lot of attention
and eventually resulted in the drafting of the Charter Act of 1813. The Act stipulated
that the British government set aside a total of 1 lakh rupees for Indian education
(Basu 1979). It was the first time in India that a formal educational strategy was
established to guide the country's educational path.
The section referring to the development of Indian education caused disagreements
between Classicists and Anglicists because the Charter Act of 1813's objectives were
not clearly stated. While the Classicists advocated for education in Sanskrit, Arabic,
and Persian, the Anglicists advocated for English education. It should be noted that
during this conflict, the mother tongue's potential as a medium of education was
overlooked, and the impact of this decision may still be seen in Indian education
today.
Indian reformers like Raja Ram Mohan Roy and others saw the need for a new sort of
education and believed that introducing English education to India would usher the
country into a golden age.
The Committee of Public Instruction was established in 1823 to give structure to the
government's new educational strategy and to begin the process of implementing it.
The Committee was governed by two fundamental principles: a) gain the trust of the
educated and prominent classes by encouraging the learning and literature that they
valued, and b) use the limited money available to promote upper-class higher
education with an emphasis on appeasement. By the middle of the nineteenth century,
the Anglicist-Orientalist debate had become entrenched. Orientalists who genuinely
Odisha State Open University, Sambalpur
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cared about oriental culture believed that education should be delivered in classical
languages such as Sanskrit, Arabic, or Persian.
On the contrary, the Anglicists opined that education had to be imparted in through the
medium of English, since they believed that modern knowledge, which the Indians
desired could be imparted only through the medium of English. The debate dragged on
until the end of 1834. During this time, no educational policy could be implemented.
Lord T.B. Macaulay arrived in India as President of the Committee of Public
Instruction at this time. He was a pro-Anglicist who believed in educating the lower
classes.
1.3.2 Educational Policies in Post-Independent India
1.3.2.1 The Commission on University Education (1948)
The University Education Commission was independent India's first such commission.
The commission was chaired by Dr. S. Radhakrishnan along with other nine members.
This committee was constituted in November 1948 and the report was submitted in
1949. It intended to build colleges in such a way that they would give information and
wisdom for all-round development. The committee was established primarily to make
guidelines on the purpose and objectives of university research and education in India,
as well as the constitution, jurisdiction, function, and control of the university, as well
as its relationship with state and central governments, financial matters, and the
teaching and examination system. Medium of instruction, courses of university,
standard of admission to university courses, entrance test, provision of advanced study
and advanced research were some of the thrust areas of the commission.
1.3.2.2 Secondary Education Commission (1952)
Dr. A. Lakshmanswami Mudaliar, the then Vice Chancellor of Madras University,
chaired the Secondary Education Commission when it was established in 1952. The
commission's goal was to analyse the country's current secondary education system
and provide recommendations for its restructuring and improvement. The group made
recommendations on secondary education's goals, structure, and content, as well as its
interaction with primary, basic, and higher education, as well as the interrelationship
of different types of secondary schools and other relevant issues.
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1.3.2.3 Indian Education Commission (1964-66)
The Indian Education Commission, often known as the Kothari Commission, was
presided over by Dr Daulat Singh Kothari, the then-chairman of the UGC. The Indian
government formed a provisional commission. The committee was established on July
14, 1964, and it was abolished on June 29, 1966. The committee was made up of a
core group of 20 members who sought the input of another 20 education professionals.
The primary aim of creating this committee was to develop and suggestions for the
expansion of education in the country, to investigate every aspect of the Education
system in India, and to recommend the general pattern of education.
1.3.2.4 National Policy on Education (NPE, 1968)
The Government of India's first education policy was the National Policy on Education
(NPE, 1968). Toward the end of the third Five Year Plan, it was believed that the
Indian education system need to be reviewed. The Government of India formed a
temporary committee to investigate all aspects of the Indian educational sector, devise
a general educational pattern, and give directions and regulations for the expansion of
education in India. It was established on July 14, 1964, by Daulat Singh Kothari, the
then-chairman of the University Grants Commission (UGC), which I commonly
known as the Kothari Commission. The commission was in office from 1964 to 1966,
and the report was delivered on June 29th, 1966. For advisory support to the
commission, a panel of 20 consultants was formed, drawn from diverse regions of the
world and regarded specialists in education.
Major recommendations of the commission:
The following are the major recommendations of the UGC.
1. Universal and Compulsory Education: Provisions should be made for
children up to the age of 14 years to receive free and compulsory education.
Emphasis was given to avoid wastage and stagnation in schools.
2. Teachers’ Education and Freedom: The policy intended to allow the
teachers and the freedom to do independent study, publish their findings, and
talk and write on national and global issues. In-service education should be
permitted to meet the need for qualified teachers.
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3. Development of Language: The policy had given due importance to the
medium of instruction. In addition to the primary and secondary level, regional
language was expected to be the medium of instruction at university level. The
state governments were asked to use a three-language formula at the secondary
level. Efforts should be made to encourage the growth of Hindi throughout
country. Particularly in non-Hindi speaking states, colleges and universities
should be encouraged to adopt Hindi as their medium of instruction.
Considering the importance of Sanskrit in language development, the use of
Sanskrit was encouraged at least at first and second-degree stage. Further,
special emphasis was given to study English and other international languages.
4. Equality in Education: Efforts should be made to minimize regional
inequalities in educational system, with an emphasis placed on making strong
educational facilities available in rural and underserved areas. A Common
School System (CSS) should be implemented to foster social cohesion and
inclusion. Furthermore, steps should be taken to improve the educational
environment in public schools. Special focus should be placed on the education
of girls, children from backward classes, particularly tribal children, and
children who are physically and intellectually challenged.
5. Identifying Talent: Talents at all levels of schooling should be identified, and
efforts should be made to ensure developing the talents among students.
6. Developing a Sense of Responsibility: To encourage volunteering and the
development of social work among students, work experience and national
service should be included in the curriculum.
7. Inclusion of Research and Science: Priority should be given to scientific
education and research in order to support national economic growth.
Additional content on science and mathematics should be included in every
educational curriculum.
8. Education for Agriculture and Industry: To promote agriculture and
industry for country’s growth, emphasis should be given to agricultural
education, research and technological education. At least one agriculture
university should be established in every state. To fulfill the need of industry,
Odisha State Open University, Sambalpur

11

care should be given to the production of work forces. To maintain a balance
between educational institution production and job opportunities, continuous
assessment should be conducted.
9. Book Production: Efforts should be made to generate high-quality books for
school and university education. Books should be published with a focus on
student’s affordability.
10. Examination: The primary purpose of education should be to assist students in
achieving their educational goals, rather than simply obtaining a certificate.
Efforts should be made to increase the reliability and validity of examinations.
11. Secondary Education: Facilities should be increased to promote technical and
vocational education at this stage.
12. Education at University Level: The number of students to be given
admissions should be determined by the infrastructure facilities such as
laboratory, library and strength of the teaching faculties available in the
concerned institutions. Universities should be started after the available of
adequate funds. Special emphasis should be given to the post-graduate
departments for teaching and research. Advanced study institutions should be
reinforced, and a small number of cluster of centers for excellent research and
teaching should be established.
13. Part-time Education and Corresponding Courses: Part-time education at
the university and secondary levels should be promoted to make education
more accessible to all segments of society. Courses offered in part-time mode
will be accorded the same status as full-time courses.
14. Literacy and Adult Education: Employees in the agricultural, commercial,
and industrial sectors should be functionally literate.
15. Games and Sports: To improve physical fitness and to develop athletic spirit
among students, games and sports should be promoted largely. Further
adequate facilities for games and sports should be provided where needed.
16. Minority Education: Steps must be taken to preserve minorities' rights and
promote their academic pursuits.
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17. Educational Structure: The 10+2+3 structure of education should be adopted.
For the smooth maintenance of this structure adequate financial outlay should
be made. Government should spend six percent of national income in
education sector.
1.3.2.5 National Policy on Education (NPE, 1986)
The National Policy of Education (NPE) of 1968 brought about a significant shift in
India's educational system. Without doubt, this education strategy brought about many
significant changes in the education system at the time, and issues such as access,
quality, quantity, utility, and financial expenditure were key challenges. As a result,
the country's policymakers felt the need to develop a New Education Policy. It became
to reality in 1986. The then Prime Minister Rajiv Gandhi introduced a New Education
Policy for the country. It was passed by Parliament in May of 1986. In May 1990, a
committee chaired by Acharya Ramamurti was formed to examine NPE and provide
recommendations for changes. In 1990, the committee issued its report. At the request
of the Central Advisory Board of Education (CABE), a committee was set up in July
1991 under the leadership of N. Janardhana Reddy, the then Chief Minister of Andhra
Pradesh, to consider changes to the NPE in the light of the Ramamurti committee's
report and other relevant developments affecting the policy, and to make
recommendations for changes to be made. This committee's report was due in January
1992This committee's report was ready in January 1992. CABE examined the
committee's findings during its meeting on May 5-6, 1992.
Main Features of NPE 1986:
1. National System for Education: The suggestions of NPE 1968 for unified
educational framework of 10+2+3 should be adopted in the country. The
National Education System will be built on a national curriculum framework.
2. Education for Equality: Efforts should be made on removal of disparities
and to equalize educational opportunities fulfilling the needs of the various
sections. Special emphasis should be given on women’s education. To bring
women in mainstream education and to enhance their participation various
interventions should be initiated. The policy also has given emphasis on the
education of Scheduled Castes. Pre-matric scholarship should be given to the
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children of scavengers. Hostels should be made for SC students. Priority
should be given to recruit teachers from SC category. SC students will be
reviewed on a regular basis to ensure their retention, enrollment, and successful
completion of their courses. Respecting the language of tribal people
curriculum and learning materials should be prepared. Residential and ashram
should be made largely in tribal areas for easy access of the students. Tribal
students should be given scholarship for higher education, technical education
and vocational education. Greater importance should be given to the education
of minorities. To equalize the education of physically and mentally challenged
students’ special attention should be given. Special schools, teachers and hostel
facility should be provided for these people. To make them self-sufficient
vocational education should be provided. Adult education should be promoted
making available all the facilities.
3. Early Childhood Care and Education: Emphasis will be given on social,
emotional, mental and physical development of at early period. Early
Childhood Care and Education centers should engage children with games and
other play methods for their all-round development.
4. Elementary Education: In elementary education universal retention of
children, successful completion of courses up to 14 years of age and quality of
education should be highly prioritized. Teachers should teach their students in
child-centered or play based method so that interest, inquisitiveness and
innovation can be developed among the children.
5. Operation Blackboard: Provisions will be made to provide necessary
facilities in primary schools. Minimum requirements like all-weather condition
large rooms, chalks, dusters, blackboards, maps, charts, toys, library and other
learning aids should be made available in every primary school. At least 3
teachers should always be employed in each school, and in the future, half of
all teachers should be female.
6. Non-formal Education: Non-formal education should be provided for
children from non-schooling households, dropouts, and girls who are unable to
attend school. Modern technology and learning aids should be employed to
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improve these pupils' learning abilities. Furthermore, to address the issue of
teacher shortages, young and outstanding teachers from local communities
should be recruited.
7. Secondary Education: Due to the increased enrollment of females, Scheduled
Castes, and Scheduled Tribes in Science, Commerce, and Vocational
programmes, a special focus will be placed on the growth of secondary
education. Computer education in secondary schools will be provided as
needed.
8. Practical Education: To foster a positive approach towards job satisfaction
and life. To increase employability, vocational education will be given at the
senior secondary schools.
9. University Education: A considerable number of autonomous colleges will be
supported in their development. Even autonomous departments within
universities will be encouraged. Courses at university level should be
redesigned so that the demand of specialization can be made. State Higher
Education Councils will be in charge of state-level planning and coordination.
Universities will offer all of the essential facilities for high-quality research.
Research in the social sciences and humanities will be prioritized, and
interdisciplinary research will be encouraged.
10. Distance Learning: Open universities will be developed to broaden the scope
of higher education. The National Open Schools will be reinforced, and open
learning facilities at the secondary level will be made available throughout the
country.
11. De-linking Job-related degrees: De-linking will be used in services where a
university degree is not required. This procedure will provide justice for the
gifted pupils.
12. Rural University: Respecting the ideas of Mahatma Gandhi towards village
development, rural universities was planned to be made in the relevant areas.
13. Technical and Management Education: To fulfill the vocational needs of
education, technical and management education should be given to the
students.
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14. Innovation, Research and Development: Emphasis should be given to
research and innovation in higher technical institutions. To enhance the
production of the country new invention, indigenous knowledge will be
encouraged.
15. Value Education: Keeping in view the country’s cultural plurality, value
education should be imparted to promote the ideas of unity and integrity
among people.
16. Books and Library: Attempts should be made to provide high-quality books
at a low cost so that students may readily obtain them. Reading habit and
creative writing among students should be encouraged. New libraries in
educational institutions should be established and existing libraries will be
renovated and improvised.
17. Work Experience: Work experience should be included into the learning
experience. This exposure will benefit students as they prepare to enter the
workforce.
18. Environment and Population Education: Teaching related to environment
and its related aspects should be provided at school and college level so that
environmental consciousness could be developed among the students.
Considering the growing population of the country, population education
should be imparted to the students so that population can be controlled in
future.
19. Science and Mathematics Education: Mathematics and science education
should be encouraged to develop the reasoning capacity of the students.
Further, mathematics and science should be integrated with modern technology
and people should be made conscious of the uses of science and mathematics
in day-to-day life.
20. Sports, Physical Education and Yoga: Sports, physical education and yoga
are the integral parts of learning process. Hence, students’ performance in these
areas should be evaluated. All the necessary facilities should be provided by
educational institutions to develop to promote sports, physical education and
yoga.
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21. NSS and NCC: To promote volunteerism and nationalistic spirit among them,
they should be encouraged to join NSS and NCC.
22. Evaluation Process and Examination Reform: Excessive element of
subjectivity from examination should be removed. Students’ memorization of
courses should be discouraged through reform. Continuous and comprehensive
evaluation system should be improved to access the learning achievement of
the students. Semester systems should be introduced from secondary stage in a
phased manner. Grades should be used in place of marks in awarding
certificate to the students.
23. Teachers and Teachers’ Education: Teachers should be hired on the basis of
talent and objectivity. Teachers' salaries and working conditions should be
comparable. Guidelines should be created to ensure impartiality in the hiring
and transfer of teachers. The District Institute of Education and Training
(DIET) will be developed to offer elementary school teachers with pre-service
and in-service training. Furthermore, the National Council of Teacher
Education (NCERT) would be given the resources and ability it needs to
certify teacher education schools and provide recommendations on curricula
and procedures.
1.3.2.6 National Policy on Education (NPE, 2020)
The National Education Policy (NEP) 2020 is independent India's third education
policy, following three decades of NPE-1986. This policy's consultation process began
in January 2015, under former cabinet secretary T.S.R Subramanian. In 2019, a panel
led by Krishnaswamy Kasturiranga, former head of ISRO, produced a draft policy
after the committee delivered its report in June 2017. On July 29, 2020, the Union
Cabinet adopted the NPE 2020. The current approach is to transform India into a
worldwide knowledge superpower.
Main Features:
1. Targets towards universalization of education from pre-school through
secondary level, as well as a 100% Gross Enrollment Ratio (GER) by 2030.
2. To mainstream roughly two crores of dropout children through the Open
Schooling System.
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17

3. The present educational framework of 10+2+3 will be replaced by 5+3+3+4.
4. Board examinations of class 10th and 12th will be made easier as compared to
earlier system
5. Emphasis will be given on foundational literacy and numeracy.
6. Vocational education to be started at least from class 6.
7. At least until the fifth grade the mother tongue shall be the medium of
education, and pupils will not be forced to learn any other languages.
8. National Council for Teacher Education (NCERT) is given responsibility to
formulate National Curriculum Framework for Teacher Education 2021.
9. Flexible curriculum at under graduate level.
10. M.Phil. will be discontinued.
11. All

undergraduate,

postgraduate,

and

doctoral

courses

will

be

multidisciplinary.
12. To ease credit transfer, an Academic Bank of Credits will be formed.
13. A trans-disciplinary education and research university, similar to IITs and
IIMs, would be built.
14. The Indian Higher Education Commission would be formed.
1.4 LET US SUM UP
This unit examines how India's education system was given a new direction by the
National Policy on Education of 1968. The NPE-1986 examines how various policies
have concentrated on early childhood education, educational equity, linguistic
difficulties, regional inequities, and the education of disadvantaged groups such as
girls, SCs, STs, minorities, and differently abled people. After more than three
decades, the National Education Policy-2020 has come up with a number of innovative
ideas. This policy intends to transform India into a global knowledge giant and achieve
SDG-4 targets.
1.5 GLOSSARY
CABE- Central Advisory Board of Education
DIET- District Institute of Education and Training
Odisha State Open University, Sambalpur

18

GER - Gross Enrollment Ratio
Gurukul- A gurukula or gurukulam is a type of education system in ancient India.
NCERT- National Council for Teacher Education
U.G.C- University Grants Commission
1.6 MODEL QUESTIONS


Write an essay on the prevalent educational policies in pre-independent India.



Explain in detail the features of National policy on education (NPE, 2020).



Explain the National Policy on Education (NPE) 1986.
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UNIT 2 UNIVERSALISATION OF ELEMENTARY
EDUCATION
STRUCTURE
2.1 Introduction
2.2 Learning Objectives
2.3 Concept and Meaning of Universalization of Elementary Education
2.4 Evolution of the Concept of Universalization of Elementary Education
2.5 Article 45 of Indian Constitution
2.6 86th Constitutional Amendment
2.7 Elementary Education: International Scenario
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2.1 INTRODUCTION
Education is one of the important social institutions which plays a vital role in
Individual’s life. It produces human resources for the growth of a nation. Education
enables an individual to be a responsible and conscious citizen of a country. It helps to
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bridge gap of inequality existing among various sections of society. As a means of
social control, education regulates the behaviors of the individual and show the
socially approved path. Elementary education is one of the important stages in the
hierarchy of formal school education in India. It is the stage where most of the skills
required for a child are developed through formal schooling. The Universalisation of
Elementary Education (UEE) has been a movement for long time in India. To ensure
free and compulsory education to the children a decades of plans and policies have
been implemented in India. This Unit will help you to understand the evolutionary
process of UEE elementary education in Indian context.
2.2 LEARNING OBJECTIVES
After studying this unit, the learners will be able to:


To explain the meaning of Universalization of Elementary Education



Know the evolution of the concept of UEE



Know the initiation of UEE at international level



Know the strategies adopted by Indian government to achieve the goal of UEE

2.3 CONCEPT AND MEANING OF UNIVERSALISATION
OF ELEMENTARY EDUCATION
In India, the commitment to universalize elementary education is enshrined in the
constitution. Efforts have been made in the past to achieve the goal, but despite
spectacular quantitative expansion of educational facilities, it remains a far-off dream.
Hence, education should be treated as a basic needs and a fundamental right of a child.
In India, schooling from Std. I to Std. VIII is treated as elementary education. It is the
period where children learn various skills like languages, numerical aptitude, moral
values, develop friendship, understand themselves and the society. Classes from I to V
is called as Lower Primary and VI to VIII is treated as Upper Primary.
Universalisation of Elementary Education means ensuring of elementary education to
each and every child in the country irrespective of his/her caste, class, gender, religion,
socio-economic status, ethnicity and disability. No child will be denied of eights year
of elementary education because their social conditionings is the main motto of UEE.
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2.4 EVOLUTION OF THE CONCEPT OF UNIVERSALISATION
ELEMENTARY EDUCATION
Providing Universal Primary Education as a right is a relatively new idea. Until the
beginning of the twentieth century, no significant efforts towards this were made.
William Adam made the first attempt in 1838, while our country was still under
British rule, to enforce primary school attendance requirements. Captain Wingate, the
Revenue Survey Commissioner in Bombay, proposed in 1852 to make education
compulsory for the children of farmers after realising that only 5% of them were doing
so. The Gujurat government followed suit later with a similar idea. The Compulsory
Education Act of 1870 in England sparked widespread awareness of the importance of
universal primary education in India. Several prominent Indian leaders began to
emphasise the importance of basic education. In Bombay Province, a Committee was
established in 1906, and it came to the conclusion that Compulsory Education was not
appropriate and people were not prepared for it.
One of India's greatest son, Gopal Krishna Gokhale, was a strong proponent of
universal primary education. In the Central Legislature, he proposed a Resolution in
1910 and an unofficial Bill in 1919. Even though the bill had a lot of support, it was
ultimately struck down in the Senate. Gokhale's efforts inspired Vithal Bhai Patel, who
introduced a bill in the Bombay Provincial Legislature that would become the Bomaby
Primary Education Act of 1918. The Indian Act of 1919 (Montagu-Chelmsford
Reforms) had introduced the system of diarchy that decentralized the education at
different levels.
Six of the country's eleven provinces formed Congress Ministries after gaining
provincial autonomy in 1937. These governments made primary education free for all
children in their areas. Primary schools were built in areas that were previously
uninhabited and lacked the infrastructure to allow parents to send their children to
schools within a mile of where they lived. Even then, before Independence, Primary
Education got little attention and funding from the government.
Those in favour of Universal Primary Education had to talk to their Indian
administrators and officers after India gained its independence in 1947. The
responsibility for the education of the country's children shifted to the government.
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Article 45 of India's Constitution included a guarantee for free primary education for
all children by 1950. All children under the age of 14 must receive a free and
compulsory education by the end of the first decade following the date of the
Constitution's coming into effect. Universal primary education was supposed to be
completed by 1960, according to the plan. Even then,, in the light of all of the
challenges, such as a scarcity of funds, population growth, apathy among parents who
are illiterate, and so on, it was not possible to make adequate progress and as a result,
the constitutional Directive has not been fulfilled.
2.5 ARTICLE 45 OF INDIAN CONSTITUTION
Indian constitution is the largest constitution in the world with number of provisions
for almost all the sections of society. To safeguard the life and to protect the rights of
the citizens various noble provisions have been made. Education has also gained an
important place in our constitution. For achieving the goal of education for all,
education has become the jurisdiction of both the central and state governments.
Article 45 of the Indian Constitution stipulates that "the state must endeavor to provide
free and compulsory education for all children up to the age of fourteen years within a
period of ten years from the beginning of this constitution." To achieve this
constitutional goal a decades plans and policies have been initiated through various
educational commissions. However, the goal of UEE yet to be achieved throughout the
country. Due to our vast population, poverty, unemployment, regional disparities,
apathetic attitude of the administrators, improper planning and implementation and
lack of community participation the goal has not been achieved. Apart from that
gender gap in enrolment, lack of communication technology and inadequate
infrastructure has became an important barriers in of achieving UEE.
2.6 86th CONSTITUITIONAL AMMENDMENT
The 86th Constitutional Amendment 2002 is a major milestone to attain “Education for
All” (EFA). Before this Amendment the Constitution had added a provision for free
and compulsory education for children under article 45 in Part-IV of Directive
Principles of State Policy. But it was not enforceable by the courts. The subject matter
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of Article 45 was changed after the 86th Constitutional Amendment. As per this article
attempt should be made by the state to provide early childhood care and education for
all children until they complete age of six years. A new fundamental duty also was
added under Article 51 A that states that it is the duty of every parents/guardian to
provide education to their children between six and fourteen years. In 1993, while
passing the judgment on the famous case of Unnikrishna vs. State of Andhra Pradesh,
the Supreme Court of India declared education as a fundamental right under Article 21
(Right to Life). The court overruled the judgment of 1992 and declared that there will
be no fundamental rights to education for adults perusing professional courses and it
will be applicable only to the children between six to fourteen years of age. After the
enactment of Article 21A, the Right of Children to Free and Compulsory Education
(RTE) 2009 was passed. It became an exclusive Act to provide free and compulsory
education to children and ensured their successful completion of elementary education.
2.7 ELEMENTARY EDUCATION: INTERNATIONAL SCENARIO
2.7.1 Jomtien Conference-1990
The World Conference on Education for All which is popularly known as Jomtien
conference took place in Jomtien, Thiland in 1990. , in which1500 delegates from 155
countries and 150 governmental and non-governmental agencies assembled. All the
nations participated in the conference affirmed to universalize basic education
considering education as the right of all people. They also decided to cooperate each
other achieving the goal of EFA. The participants reminded the world that education is
a fundamental right for people of all ages. They realized that education could make the
world a safer, healthier and prosperous place in every respect. Personal and social
development can be attained through relevant education. Education also will be
helpful in transmitting societal norms and values from one generation to another.
Furthermore, traditional and indigenous knowledge and cultural heritage has great
significance in developing a nation which should be promoted. This conference has
certain broad visions. These includes universalization of education, promotion of
equity, accessible education, provision of adequate learning, broadening the means and
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scope of basic education, to create conducive environment for learning and
strengthening partnership with various organizations to achieve educational goals.
Adults and youths learn through various means and delivery system. All the necessary
steps will be taken to educate people. Especially, information, communication and
social action could be used to cater essential knowledge. A conducive environment
will be created so that learners will enjoy the learning process without any complaints.
All learners must be ensured proper health services, nutritional support, physical and
emotional support for their active participation in education. Active participation of
parents, community members or other stakeholders must be ensured to meet the needs
of the schools as well as their children’s needs. Education of adults can be meaningful
and interesting by integrating it with community learning programmes. Many
developing and poor countries cannot fulfill the educational needs of the people
because of lack of resources. In this instances partnership will help to enhance the
educational infrastructure of various nations. Consequently, educational institutions
should be establish partnership with various national and international organizations,
private and government agencies, parents and guardians to fulfill the demands of
education.
2.7.2 Dakra Goal-2000
The World Education Forum held in Dakra, Senegal in 2000 is known as Dakra Goal.
About 150 organizations from 155 countries participated in this forum. The
participants decided to improve early childhood care education of disadvantaged
sections. A target was set to ensure girls’ education and children living in difficult
circumstances. Learning needs of all section will be met through appropriate learning
programmes. It was also decided to achieve 50 per cent adult literacy by 2015.
Bridging gender gap was also an important component of this forum.
2.8 INTERNATIONAL AGENCIES AND INTERVENTIONS FOR UEE
International agencies played a significant role in achieving universalization of
elementary education and the goal of education for all in a progressive manner. The
United Nations Educational, Scientific and Cultural Organization (UNESCO) asserted
that peace can be established in the world through education. The organization
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provided material and human resources and helped the countries to improve education
at all levels. The agency also sponsored programmers for teachers’ training and course
development. The United Nation International Children’s Emergency Fund (INICEF)
is another leading agency worked to protect the right to health, education and freedom
of expression of all children. It also focused attention on gender equality and quality of
education and worked towards bridging gender gap. The World Bank supported the
countries in improving access of primary education, decreasing dropout and
absenteeism among girls and promoted early childhood education. The Department for
International Development (DFID), a part of the United Kingdom, helped the countries
reducing poverty and achieving Millennium Development Goals (MDGs) by 2015.
The agency supported Bihar, Odisha, Madhya Pradesh and West Bengal helping rural
and urban poor in accessing health, education, water and sanitation. The Swedish
International Development Agency (SIDA), a government agency of Sweden
channelized resources through NGOs for the development of countries. It supported
Siksha Karmi project of Rajasthan to develop primary education in rural areas.
2.9 ACHIEVING UEE IN INDIA: STRATEGIES AND INITIATIVES
After the initiation of NEP-1986 and the plan of action 1992 the Government of India
realized that the goal of UEE only can be achieved if all the programmes related to
education are implemented in a mission mode. The aims and objectives for all the
programmes were set, scope and measureable outcomes were determined and proper
strategies were adopted for their effective implementation.
2.9.1 Uttar Pradesh Basic Education Project
The Uttar Pradesh Basic Education Project launched in 1993 by Uttar Pradesh state
government with the support of the World Bank. A voluntary organization named
Sabhi ke liye Sikshya Pariyojna Parisad took initiative to implement this project (Uttar
Pradesh Education for All Board, 1999). The main objectives of this programme were


To universalize primary education ensuring access and meaningful
participation of children up to 14 years of age



Ensure completion of primary education of children through formal and nonformal education
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To make provision of skill development programmes for youths,
empowerment of women and bridging of gender gap, equal educational
opportunities for SC and ST children.

A proper strategy was made to achieve the proposed objectives. Planning at district
and state level was done, an organization for management and professional support
was establish for planning, implementation and evaluation of educational programmes.
Steps were taken to revised curriculum and textbooks related to early childhood and
provision was made for the training of in-service teachers. Women and girls education
gained an important place. The school management committees (SMC) were
strengthened to improve the quality of education. A number of primary and upper
primary schools were constructed in deprived areas to ensure access of children and
more non-formal education centres were opened to integrate out of school children.
2.9.2 Bihar Education Project (BEP)
The Bihar education project was initially started in three districts (1991-92) and it was
later extended to more districts in Bihar. This programme aimed at UEE improving the
quality education of the state. Uttar Pradesh Basic Education Parishad (UPBEP)
played a significant role to realize the objectives of this project. This project was
undertaken jointly by Bihar state government, central government and UNICEF. This
project paid special attention on the education of disadvantaged groups like SCs, STs
and women (Government of Bihar, 1990). The main objectives of this programme
were:


All children will be provided primary education up to 14 years of age



Attainment of minimum level of education



Quality education for women empowerment



Special intervention for disadvantaged children will be made



To Reduce drop out of girls and SC students and ensure their enrolment

To meet the above objectives Bihar government constructed about 11,000
classrooms for primary and upper primary students, recruited about 16,000
supplementary school teachers and made provision for the training of the teachers.
Apart from that all the newly opened schools were provided learning materials. To
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implement the programme at grass root level with the help of community people
Village Education Committees (VECs) were formed. Non-Governmental
Organizations (NGOs) were involved for delivery of non-formal education.
Various core committees were constituted at district level to take care of women’s
education and their empowerment. Mahila Samakshya was initiated to bring
accountability and transparency at grass root level.
2.9.3 Lok Jumbish of Rajasthan
The Lok Jumbish –“People’s movement for Education for All” was launched in 1992
by Government of Rajasthan with the support of Swedish International Development
Authority (SIDA). This programme also aimed at achieving universalization of
elementary education through formal and informal mode and laid emphasis on girl’s
education (Look Jumbish Parishad,1992). However this program has certain specific
objectives.Those are mentioned below.


Education for all by 2000 through people’s mobilization and participation.



Improvement of girls enrolment




women empowerment through equitable education
Raising of literacy level up to 85% in the age group 13-15 years of all sections



Provision form training and material support for qualitative improvement in
learning



To maintain transparency in implementing the project

To meet the above mentioned objectives, school mapping and micro planning were
conducted at village level. Functionaries of Lok Jumbish, school teachers, intellects of
local areas, villagers and social workers were involved for the implementation and
evaluation the of education project which helped them to track the progress of
children. Different committee were formed at district, block and village levels to
implement the project. Adhyapika Manch was created to enhance women’s
participation. Hostels for tribal and migrant children were constructed. Mahila
Shikshan Vihar, residential courses of out of school girls above 15 years were initiated
in rural areas to provide quality education. Balika Sikshan Vihar, a residential school
camp for 5 to 6 months was organized for girls above 9 years to bring them to formal
education. Madrasas schools were constructed for education of minority children. To
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make children aware on health related issues and practices, school health programmes
were organized.
2.9.4 Shikshakarmi Project
The Sikshya Karmi project was implemented by Rajasthan government through
Rajasthan Sikshan Karmi Board in 1987. The project was assisted by the Swedish
international development Authority (SIDA). The project noted that teachers’
absenteeism was one of the important issues in education. The project identified single
teacher schools and placed two additional teachers from local areas who were called as
Siksha Karmi (Government of India,1987). No strict rule regarding the appointment
and qualification of local teachers were followed but necessary measures were taken
for their training and capacity building. This programme mainly aimed at:


Universal primary education up to14 years of age



Necessary intervention for equitable education



To overcome the poor enrolment and dropout of girl children



Education for women and their empowerment

The Rajasthan state government along with NGOs and Project Director worked in
collaboration with to design, implement and review of the project. To meets the
needs of the deprived sections of rural areas, support of subject specialists of
NGOs, Siksha Karmi Sahayogi and Panchayat Samiti was taken. A monitoring
committee was formed by SIDA to conduct review of the Siksha Karmi. Education
was imparted by Sikshya Karmi in Day Center. Those who were not able to attend
the class of Day Centre, they were coming to schools at night which was called
Prehar Pathsala.
2.9.5 District Primary Education Programme (DPEP)
The DPEP is one of the centrally sponsored schemes launched in 1994. The
programme aimed at realizing the goal of UEE through district planning and
decentralized management system (Government of India, 1997). In India, it started in
five states with the support of the World Bank. These states selected some backward
districts where women education is less than national average. The programme has
following objectives-
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Ensuring of 100% access of elementary education through formal and nonformal mode



Ensuring of 100% retention and enrolment



Attendance of minimum level of learning by the students



Decreasing dropout rate



Capacity building of teachers



Community participation in managing school

To achieve the above objectives infrastructure development, school mapping and
micro planning were undertaken. New schools, additional classrooms, toilets for males
and females, staff quarters, school hostels and bore wells were constructed. The
project developed a Management Information System (MIS) to facilitate better
implementation of the programme. Community people were engaged with village
education through VEC to identify issues of primary education and to monitor the
school education.
2.9.6 Sarva Shksha Abhiyan (SSA) Programme
The Sarva Siksha Abhiyan is a flagship program of government of India which started
in 2000-2001. The programme has a clear time frame to achieve the goal of UEE. The
scheme aims at improving enrolment, retention, and the quality of education to enable
children to achieve grade appropriate levels of learning (Government of India, 2004).
It also proposes to bridge gender gaps between different social groups. The SSA is to
provide useful and relevant elementary education for all children in the 6 to 14 age
group by 2010. It also aims to bridge the social, regional and gender gaps with the
active participation of the community in the management of schools. The SSA also
focuses on the Early Childhood Care and Education (ECCE) and makes efforts to
establish ICDS centres to provide pre-school learning and nutrition support to the
children.
The programme has the following main objectives:


To ensure all children are admitted in schools by 2005



To ensure five years of primary schooling of children by 2007



To bridge gender and social category gaps at primary level by 2007 and at
elementary level by 2010.
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To ensure eight year of primary schooling and universal retention for all
children by 2010.

2.9.7 Mid-Day-Meal Scheme (MDMS)
To universalize the elementary education a number of flagship programmes were
initiated by government of India. However, a number of children were observed not
attending schools because of the poor economic condition of their parents. The
National Programme of Nutritional Support to Primary Education (NP-NSPE) was
launched as a centrally sponsored scheme on 15th August 1995 to accomplish quality
education, higher enrolment, retention, better attendance and improved nutrition
among the school-going children (Government of India,2004). The programme was
initially introduced at the primary stage in 2408 blocks and by 1997-1998 it had
included all the blocks of the country. In the year 2002, the scheme covered children
studying under Education Guarantee Scheme (EGS) and Alternative and Innovative
Education (AIE) Scheme. By 2010 the scheme was extended up to upper primary
level and Madrasa and Maktab schools. Before 2004, under this food grains were
supplied to the children. But now hot cooked meals are provided to the children at the
time of lunch. This program has brought many positive changes in school education. It
has helped in reducing school hunger among children’s and increasing enrolment and
decreasing social discrimination (Si and Sharma, 2018). The programme has largely
benefited tribal children those who remained absent due to hunger (Garg & Mandal,
2013).
2.10 SUMMING UP
Education is one of the basic elements of human life. It prepares individuals for a
future role. To eliminate all kind of existing inequalities from society, education plays
a significant role. Further, education empower the backward sections providing
necessary skills and knowledge. Consequently, education for all must be ensured in an
ideal society. Due to lack of financial and other material resources some nations are
lagging behind in providing basic education to their children. In this context the world
community is expected to support each other in terms of resource mobilization,
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sharing of knowledge and information exchange. Involvement of community people,
civil society organizations and NGOs could help to meet the goal of UEE in stipulated
time period for which proper strategies, planning and enthusiasm of administrators is
essential.
2.11GLOSSARY
AIES- Alternative and Innovative Education
ECCE- Early Childhood Care and Education
EFA- Education for All
EGS- Education Guarantee Scheme
Universalisation- It is a supportive intervention used by the therapist to reassure and
encourage their client
2.12MODEL QUESTIONS



Explain the meaning of Universalization of Elementary Education.



Briefly discuss the evolution of the concept of UEE.



Describe the initiation of UEE at international level.



Analyse the strategies adopted by Indian government to achieve the goal of UEE.
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3.1 INTRODUCTION
The role of private sector investors in education has been recognized worldwide today.
Particularly, among developing and poor countries privatization in education has been
more noticed due to the process of liberalization era. Privatization in general and
privatization of education in particular are being questioned by some social scientists,
educationists and researchers concerning the equality, access and quality of education.
For some other scholars, privatization has been beneficial for mobilizing resources
among resource constrained countries. This Unit introduces the learners on
privatization of education in Indian context. It also highlights the privatization process,
its emergence in India, its current scenario, its negative and positive aspects in
connection with the institutions of education.
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3.2 LEARNING OBJECTIVES
After studying this Unit, the learners will be able to:
1. To know the meaning of privatization.
2. To understand the India’s privatization process
3. To know the current status of privatization of higher education in India.
4. To know the factors responsible for privatization of higher education in India
5. To know the positive and negative impact of privatization in education.
3.3 PRIVATISATION OF EDUCATION
The term "privatization" can imply many different things. In his book 'the era of
discontinuity,' Peter F. Drucker initially coined the term privatization in the year 1969.
Generally speaking, privatization is defined as the "transfer to private sectors of assets,
administration, activities or obligations previously held or carried out by the state."
Privatization entails the introduction of private ownership, administration, and control
of companies. It is possible that privatization may lead to deregulation, which will
result in less government control. The private sector is expanding and the public sector
is shrinking day by day. It also entails the opening of formerly closed-off sectors to the
private sector. It's no secret that the move to privatization diminishes government's
involvement while increasing the role of private enterprise, cooperatives, and local
government agencies. Decision-making, money management, and administration are
the major areas that will be affected by the change, from public to private.
Privatization may be regarded as part of a broader effort to overhaul the public sector
as a whole. Education is an investment that benefits both the individual and society as
a whole. As a result, everyone has a duty, including students, their families, and even
their employers, as well as society as a whole. The shifts in the education sector are
mostly in the areas of financial decision-making and responsibility, administration,
and a high-quality curriculum that is relevant. When a company is privatized, it is run
entirely by private sector companies with no involvement from the government. As a
result all the financial issues are managed by themselves.
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There are two types of schools in India: government-run and aided schools, and
privately managed schools. Government-run schools are not recognized for providing
pupils with the same high-quality education and great facilities as are accessible at and
supplied by privately operated schools. They are able to exist because they believe that
those who cannot pay should not be burdened with paying. Another disadvantage of
government-run schools is that most students leave out after only a few years. One of
the most significant reasons of this problem is the scarcity and lack of job possibilities
for India's educated young, particularly those from rural regions. In higher education
system, privatization has taken several shapes and forms in India during the last
decade. They are as follows.
1. The introduction of self-financing courses in government institutions is one type of
privatization in higher education institutions.
2. Converting a privately aided government institution to a privately self-financed
institutions. Allowing the expansion of self-financing private institutions with and
without recognition, which can be referred to as commercial private higher education
institutions.
3.4 AN OVERVIEW OF INDIA'S PRIVATIZATION PROCESS
After 1991, the government set up a number of higher education commissions, studies,
and committees to develop new policies. The "National Education Policy" of 1986
encouraged the general public to take advantage of non-government resources.
Commercialization will lose its significance if standards of education are to be
maintained and developed. From 1992 to 1997, India began its process of
liberalization, privatization, and globalization (LPG) under the 'Eighth Five Years
Plan'. To supervise UGC’s financing of higher education institutions, a committee was
formed under the chairmanship of K. Punnaya. Thereafter another committee was
formed under the chairmanship Dr. Swaminathan, which is popularly known as
Swaminathan committee. Both of these committees were constituted to suggest
measures on the introduction of self-financing courses, resource mobilization for
higher education, provision of students’ loan and promotion of technical education in
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the country. The private university establishment and regulation bill was introduced in
the Rajya Sabha. It aimed to establish independently funded educational institutions
throughout the country. The Ministry of Finance of the Government of India then
published a discussion paper in 1997 on government subsidies in India. Higher
education's social sector has changed as a result of the findings in this article. Higher
education was viewed as non-merit goods in this research and primary education as
merit goods. As a result, public funding for higher education has been reduced.
Revisions were made to it in 2004 when it served as the ministry of finance's report on
federal subsidy programmes.
A proper strategy was prepared by the Prime Minister’s Council on Trade and Industry
in 2000. This council suggested various outlines to bring education, health and rural
development under private investment. Mukesh Ambani, the leadingbusiness tycoon
of India and the chairman of the Ambani Group, acted as the member and convener of
this group. To monitor the quality of education, a body was created in 2005 on the
recommendation of the Central Advisory Board of Education recommended. The
Yashpal Committee constituted in 2008 placed a report to the government in 2010
emphasizing the educational reform of regulatory organizations. Regarding the
privatization of education a bill was proposed by the MHRD to the Higher Education
Commission of India (UGC Act, 2018). Recently, NPE, 2020 puts its faith in private
institutions to 'do the right thing,' and places a high value on the autonomy of
educational institutions.
3.5 PRIVATISATION AND HIGHER EDUCATION: CURRENT SCENARIO
Because of its large population, India lacks the resources to offer equal access to
government-sponsored higher education to all. Private stakeholders extended their
support to provide the opportunity for higher education because a large investment
was required at the time. As a result, India's higher education system comprises both
private and governmental institutions. As per the report of All India Survey on Higher
Education (AISHE)-2019-20 there are 408 privately managed universities among 1043
universities in the country (Ministry of Education, 2020). According to the Annual
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Report of UGC-2020 there are 352 (37.29%) state private universities. The report also
shows that the states of Arunachal Pradesh, Meghalaya, Nagaland Mizoram and
Mizoram do not have state institutions and exclusively focus on the establishment of
private universities. One more finding reveals a strong support for privatization in
states like Himachal Pradesh and Rajasthan, as well as Uttarakhand and Madhya
Pradesh (UGC, 2020). These states, as well as Haryana, Gujarat, and Haryana have a
large percentage of private universities, which is a big step in the direction of
privatization. Higher education encompasses teacher education, which is seen as a
form of professional education. This area is also heavily influenced by privatization,
which tends to lead towards commercialization. There have been numerous private
initiatives in teacher education since the years 2001-2002. Both educated men and
unplanned growth in teacher education institutions in India can be attributed to private
initiative support for this programme. Educator preparation institutes are divided into
four geographic areas based on data from the National Council for Teacher Education,
which was formed in 1995 under the NCTE Act, 1993. Regions include: northern,
western, southern, and eastern. More than one thousand private universities can be
found in and Madhya Pradesh, Tamil Nadu, Andhra Pradesh and Karnataka all of
which are located in southern and western regions, respectively. In addition, it has
been discovered that the states of Madhya Pradesh, Punjab, Andhra Pradesh,
Puducherry and Telengana have focused on the construction and growth of private
institutions for teacher education rather than constructing more government schools.
These statistics show a dramatic increase in higher education privatization over the last
two decades. As per NCTE’s 2011 report, rapid growth of private institutions for
teacher education in some states has created a regional disparities in terms of accessing
teacher education.
3.6 FACTORS OF PRIVATIZATION OF HIGHER EDUCATION IN INDIA

In India, the privatization of higher education is taking shape. The private sector has
emerged in the Indian scenario as a result of the following factors.
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Policy Shift: According to Article 45 of Indian constitution, all children
between the ages of 6 and 14 should have free and compulsory education.
As a result, the emphasis has shifted to elementary education. The state's
involvement in higher education has decreased.



Competitive Environment: Privatization creates competitive economic
environment. Generally public sector companies are seen inefficient and
neglected largely. On the other hand private ownerships is marked by
efficiency, time bound and effective in resource allocation.



Population Explosion: Presently, India is the second largest populace
country in the world. It is very difficult on the part of the government,
especially in developing countries to cater the various needs of its citizens.
In this situation private companies help to grow the nation in different ways.



Financial Burden on Government: Higher education in India is under
great financial hardship. The financial burden of public businesses can no
longer be borne by the state/government. India's current education spending
is less than 3.5 percent of Gross domestic product (GDP). The country is
expected to spend more than 6% of GDP on education which has been the
recommendation of various education commission since long years.



Commodification of Education: Education is no longer regarded as a
social service, but rather as commodification. Education has been one of the
important sources of earning by business houses and private investors.
Consequently, private coaching centres and educational institutions run by
industrialists and business tycoons are increasing day by day.



No Compromise on Quality and Quantity: The working procedure in
private institutions are very prompt as compared to public sectors. Private
institutes are always equipped with high quality equipment and
infrastructure, staff and other essentials. They try to meet the needs of the
academic staff as per the demands.



Expansion in School Education: As per the rule of RTE no children are
held back or failed before the completion of elementary education. When all
the students are promoted to higher level, the demand for schools increases.
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As the number of schools increased, so did the need for higher education.
When government alone cannot fulfill this demand private institutions
became interested to cater the needs.


Production of Skilled Workforce: Due to limited independence, in
decision making process the public sector takes relatively little initiative for
skill development. Private companies start opening of advance courses and
training institutes considering the current market situation and demand.
They produce appropriate workforces who can meet the needs of the
industries as well as economic growth.



Accountability and Transparency:

General Public always act as a

surveillance on the works of private sector companies. Consequently they
try to maintain accountability and transparency in their works.


Institutional Autonomy: Privatization of higher educational institution
leads to autonomy that reduces dependency on the government. Autonomy
of institutions promotes innovations and make the work easier.



Collaboration: It is the time to grow mutually for achieving success.
Collaboration between business organizations, UGC, research and
development institutes and institute of higher learning is essential.
Collaboration will enable them to work together and accomplish the goals.



Push and Pull Factor: There is widespread demand to privatize the
education system. Global economic and social transformation is one of the
factors. When globalization is linked to market liberalization, it encourages
governments to seek more efficient, flexible, and expensive systems.



Admission into Foreign University: Foreign Direct Investment (FDI) is an
essential instrument for globalization. Due to shortage of government
finances, FDI is permitted in higher education. International institutions are
anticipated to offer high-quality facilities in teaching, research, and physical
infrastructure, attracting large-scale foreign investments and to some extent,
reversing brain drain. However, the government must play an effective role
to retain the potential human resources and ensure their contributions.
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3.7 EFFECTS OF PRIVATISATION IN EDUCATION
The impact of privatization on education can have both positive and negative
implications. In this section, both positive and negative impacts are discussed.
3.7.1 Positive Effects:
Sociologist James S. Coleman and his colleagues (1982) opined that private
schools give a superior education compared to public schools. According to the
report, private schools had less absenteeism, critical classes, as well as more
assignments, smaller classes, and more involvement in games and sports. Not
only that, but the study found that private school students outperform public
school pupils on examination and self-esteem indicators.
In the following section, we will discuss some positive impact of Privatization of
education:


Education is decentralized as a result of privatization. Though local
governments has the decision-making power, private business houses and nonprofit organizations also play a role.



Privatization has opened up a number of schools in rural and urban areas which
has lessened the distance of schools from students’ homes.



Private institutions make higher education more easily accessible.



Increased school enrollment inevitably provides basic education and encourages
all students to pursue further education.



The establishment of private institutions gives society an opportunity to receive
a lot of other benefits in it when it expands to rural regions it helps in expanding
the transport and economic market facilities in such places.



Reducing the financial burden of the government is important since India is a
developing country with an expensive higher education system. As per Union
Budget-2020, India's current education spending is 4.6% of its overall GDP.
When this occurs, privatization steps into aid with finances and facilitates
education growth. In present times there have been new teaching and learning
technologies such as microphones, genetics, robotics, lasers, satellite TV
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growth, and computers etc. They also make use of cutting-edge assessment
methods. All of these things contribute to the provision of high-quality
education in private sector for profit.


Private institutions benefit greatly from providing employment opportunities in
a variety of fields to students. People are considered as human resources, which
has a beneficial effect on income opportunities.



Now a days private institutions have autonomy to manage their own affairs and
they are free to make decisions. Because of this, there hasn't been much political
interference with their decision-making process. There are some guidelines and
instructions that must be followed by educational institutions, such as the ones
issued by regulatory bodies and education-related agencies.



Private institutions meet the needs of a country during the crisis situations. They
are also adaptable that they can change their agenda according to the demand of
the situations. Private sector companies come forward to support and create
educational opportunities when government fails to meet the needs.
3.7.2 Negative Effects:
Though privatization of education has certain major positive impact in our society
but we cannot ignore its negative side of it also. Some of the negative impacts of
Privatization of education are discussed here below.



Education costs are out of reach for the general population because of the
exorbitant fees charged by the private sector to provide education. To enhance
its revenue, the authority charges various fees for different services.



Educational institutions are being formed not just for the goal of delivering
education but also with an objective of profit-making purpose, which has a
significant detrimental impact on our society. As a result, the school system is
corrupt, education quality is declining, and individuals are discriminated in the
society.



The authority abuses its power, and as a result, pupils and instructors have no
flexibility in the classrooms when it comes to learning. They may take
advantage of instructors who are paid less than what is required by the
regulatory bodies. The same is true for beginning and concluding any course.
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Capitation fees: Capitation fees are unlawful transactions performed by private
entities that are not specified by the regulatory agency. Private institutions'
primary objective is to raise and make profit.. The private sector's system
suffers from a severe lack of openness and transparency



When education serves a commercial goal as a result of privatization, it raises
questions about who is responsible for it. The student's future is full of
uncertainties.



Undermine diversity, equity, and openness by charging excessive prices and
collecting capitation fees in a hidden manner payments that the poor cannot
afford to pay.In addition, private organizations do not care when government
institutions stretch helping hands by providing economic advantages like
scholarships to poor and meritorious students.In most private educational
institutions, fairness, diversity, and openness are nonexistent.

3.8 LET US SUM UP
Government has a basic responsibility to provide free and compulsory education to all
citizens, which cannot be overlooked. As a result, the government must devote an
increasing amount of resources to the development of primary education. The direct
result of this is a significant reduction in government spending on higher education.
However, this does not negate the need of higher education. The government cannot
abdicate its responsibility to regulate private educational institutions. At the same time
certain governing organizations must be established to ensure quality and transparency
in private education sectors and preventing racketeering. Monitoring the quality rather
than supply and growth is essential. A private educational institute must be forced to
close it could not at least recoup its expenditures and transparency. Private institutions
must be given the freedom to be commercial and to make some profit. There would be
no need to hide their profit if they were permitted to do so openly. . However, private
institutions should ensure that there should not be inequality among various groups in
accessing education. Overall, a balanced partnership between the public and private
sectors might lead to an overall increase in educational quality. Despite the numerous
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disadvantages of the process of privatization in education in India, it can enhance the
current educational system with some effective regulatory mechanisms.
3.9 GLOSSARY
FDI- A foreign direct investment (FDI) is an investment in the form of a controlling
ownership in a business in one country by an entity based in another country. It is thus
distinguished from a foreign portfolio investment by a notion of direct control.
NCTE Act, 1993- The National Council for Teacher Education as a statutory body
came into existence in pursuance of the National Council for Teacher Education Act,
1993 (No. 73 of 1993) on the 17th August,1995.
Regulatory Mechanism- It is the controlling of an activity or process, usually by
means of rules.
3.10 MODEL QUESTIONS


Explain the gradual process of privatization of education in India.



Analyze the current consequences of privatization of education in India
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4.1 INTRODUCTION
Child rights is one of the important aspects of a democratic society that treats children
as human beings and ensures their safety, security and opportunities for all-round
development. Enhancing human resources is a crucial means of any country to achieve
developmental goals and it can only be possible through basic education. Now
education has become a fundamental right at par with other human rights. Education
enables a person to acquire necessary skills, develop confidence and capacity to
become aware of rights and responsibilities. The Right to Education (RTE) is an
important component to protect the rights of the child in availing school education,
which can further influence to bridge the existing inequalities in other spheres of the
society. The root of the RTE can be traced back since the initiation of Article 26(1) of
the Universal Declaration of Human Rights (UDHR) in the year 1948 for protecting
the right to education of every individual.
In this Unit the learners will be knowing the evolution of Right to Education, its
significance, basic features and challenges in Indian context.
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4.2 LEARNING OBJECTIVES
After studying this Unit the learners will be able to:
1. Know the emergence of RTE Act through a historical perspective.
2. Become aware of the main objectives and provisions of the RTE Act.
3. Identify the achievements of RTE Act in achieving the goals of UEE.
4. Understand issues and challenges related to RTE Act.
4.3 RIGHT TO EDUCATION ACT: A HISTORICAL PERSPECTIVE
United Nations Convention on the Rights of the Child (1989) at New York followed
by the World Declaration on Education for All (1990); adopted in Jomtien conference
at Thailand, has marked a new era in the history of children’s right to education. The
conference declared education as one of the basic needs like all other human needs
which cannot be neglected and hampered. The emergence of RTE in India can be
traced back since the commencement of Article 41 which states that the state shall
make necessary provisions to protect right to education of the children; taking into
consideration the economic and developmental issues of the country. Further, early
childhood care and compulsory education for all children up to six year of age is
protected through Article 45 of the constitution which directs the state to make the
provisions. Article 46 emphasizes on the economic and educational interests of
disadvantaged sections especially of the Scheduled Castes (SCs) and Scheduled Tribes
(SCs) to protect them from social injustice and all form of exploitation. Article 29 of
Indian Constitution protect the right of the children to take admission into any
educational institutions maintained and funded by the state and they shall not be
denied on grounds of caste, race, religion or language. Further, as per Article 30 under
fundamental rights minorities can establish and manage educational institutions of
their choice.
After the 86th constitutional amendment Act of 2002, Indian constitution recognized
education as a fundamental right of the children between 6 to 14 years of age group
and to provide them free and compulsory education (Govinda, 2008). In 2005, the first
draft of RTE bill was prepared. For the provision to keep 25 per cent seats reserved for
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children belonging to underprivileged sections was initially criticized. However, this
provision was highly appreciated by the sub-committee of the Central Advisory Board
of Education (CABE) on the ground of equity aspect. Finally the bill was approved on
2nd July 2009 by the cabinet. The Rajya Sabha passed the bill on 20th July and Lok
Sabha on 4th August 2009. On 26th August, 2009, the Act was approved by the
President of India and came into force on 1st April, 2010, subsequently it was
implemented throughout the country except Jammu and Kashmir. The Act came into
effect in Jammu and Kashmir from 1st March 2019 after the abrogation of Article 370
(Government of India, 2019).
4.4 BROAD OBJECTIVES OF RTE
The Right of Children to Free and Compulsory Education Act, 2009 promote the
following broad objectives:


Transforming human personality, instilling a sense of dignity, self-worth,
mental and physical capacity as well as development of individual talent.



Making individuals aware of human rights and liberties.



Enabling people to successfully engage in a free society.



Encouraging and promoting solidarity, tolerance, peace among all groups.



Promote gender equality and environmental stewardship.

However, the above mentioned objectives are not enforceable by the law that will
help to determine whether the RTE Act has developed individual talent, sense of
dignity, solidarity, or enabled individuals to participate effectively in society.
4.5 MAIN FEATURES AND PROVISIONS UNDER RTE ACT
The RTE Act Originally, has 38 provisions for school education. Some of the main
features and provisions are given below.
1. Free Education- In India, the government is required to offer free and
compulsory primary education to all children in the 6 to 14 age group up to the
eighth grade in a nearby school within the distance of one kilometer. No child
is liable to pay any fees or other costs that may prohibit him or her from
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pursuing and finishing primary school. To help children with disabilities,
various incentives like uniforms, instructional materials, textbooks and
stationery will be provided free of cost.
2. Minimum Standard of Norms- Every school is required to fulfill minimum
standards of norms like adequate Pupil-Teacher Ratio (PTR), all weather
classrooms in proportion to the numbers of students, separate toilet facility for
boys and girls and staff, safe drinking water facility, number of school
working days, teachers’ working hours and so on as mentioned in RTE Act..
3. Special Arrangements for Exceptional Situations- Provision is made to
admit children in age-appropriate classes especially who are dropouts and who
have not taken admission at all in school.
4. Recruitment of Teachers-The Right to Education Act ensures that teachers
are deployed in a rational manner by ensuring that every school maintains the
specified Pupil-Teacher-Ratio with no urban-rural imbalance. It also requires
the appointment of instructors who are adequately trained, i.e., teachers who
have the necessary entrance and academic qualifications.
5. No Discrimination Policy at School- The Right to Education Act of 2009
prohibits all forms of physical and mental harassment, as well as
discrimination based on gender, caste, class, and religion, as well as screening
procedures for children's admission to capitation fee-paying to schools, private
tuition centres, and the operation of unrecognized schools. No child will be
denied of education because of his or her disability. For many years,
educational inequalities have been a stronghold in India. While India's Right to
Education Act is a first step toward a more equitable education system, its
successful implementation remains a difficulty.
6. All-round Development of Children- The RTE Act, 2009 calls for the
creation of a curriculum that ensures each child's holistic development. It
focuses on the development of understanding, necessary skills and other
capabilities.
7. Continuous and Comprehensive Evaluation – As per RTE norm, no child
can be held back or debarred from promotions until they reach the eighth
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grade. Children’s achievement will be accessed through Continuous and
Comprehensive Evaluation (CCE) system to assure grade-appropriate learning
outcomes and improvement of performance in schools.
8. Community Participation- To implement the provisions under RTE Act and
to supervise the school affairs, community people will be involved. In every
government and government aided schools a School Management Committees
(SMCs) will be constituted with guardians/ parents of children, members of
the Panchayati Raj Institutions, teachers and other community members.
These members will be responsible for planning and decisions making for
school development at grass root level.
9. Legally Enforceable Act- The RTE Act is legally enforceable and justiciable.
It is supported by a Grievance Redressal (GR) process that permits anyone to
take action if the Act's requirements are not followed.
10. Inclusion of Disadvantaged Sections- As per the RTE Act of 2009, all
private schools are bound to reserve 25 per cent of their seats for taking
admission into standard-1 for the students from disadvantaged families with
poor socio-economic background. This section of the Act aims to increase
social inclusion in order to create a more just and equitable society.
11. Admission of Migrant Children-If a school does not have provision of
completion of elementary education or a child moves from one state to another
state because of migration of his or her parents, then the child has the right to
take admission in any other school. In such situation, the school principals and
head teachers shall issue the transfer certificate without delay. If they delay
then in issuing certificates then disciplinary action against them can be taken.
Even no child can be denied of admission for late producing of certificate.
12. Proof of age during Admission: Admission to elementary education will
require proof of age of a child and it can be determined based on the valid
birth certificate. A child cannot be deprived of admission for lack of such a
certificate showing age proof. Upon completion of elementary education, the
child can be awarded a certificate.
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13. Quality Education-The schools should ensure quality education among the
pupils. All teachers are expected to obtain relevant qualification within a time
frame of five years, lacking which, and teachers may be terminated from the
regular appointments.
14. Required Infrastructure -Every school is expected to have basic
infrastructure which needs to be maintained at regular interval.
15. Duties of Appropriate Government, Local Authorities and Parents
Both the central and the state government have a joint responsibility for
providing funds for its smooth implementation. The central government shall
develop a framework for national curriculum with the help of appropriate
authority. The government also shall made provision of training for teachers.
Apart from that technical support and necessary resources shall be provided to
the state government for the promotion of research, innovation, training and
planning. For classes I to V a school will be established within a distance of 1
KM and for children who are in classes VI to VIII, a school must be in 3 KMs
so that children can attained the school easily. For the establishment of these
schools local authorities will take responsibility. It should be the duty of every
parents and guardians to provide eight years of elementary education to their
children in neighborhood schools.
16. Roles and Responsibilities of Schools and Teachers
Every school recognized and managed by the State Government are required to
help the appropriate authorities to implement the provisions under RTE Act.
All the government and government aided schools shall fulfill the standard
norms specified in the rules within a stipulated time period. Every school is
expected to provide information required by appropriate government or local
authorities.
17. Developing Curriculum and Teachers’ Training
State Council of Educational Research and Training (SCERT) will be
responsible for the formulation of syllabus, textbooks and instructional
materials, teachers’ training, preparing guideline for the implementation of
curriculum. The curriculum should focus on the child centered learning,
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development of knowledge and talent, development of constitutional values
among children and mother tongue language of the children.
18. Protection of Children’s Right
The National Commissions for Protection of the Child Rights (NCPCR) is
constituted to review and examine the provisions under the act to protect the
rights of the children. Further State Commissions for Protection of the Child
Rights (SCPCR) are there to look into the matters related to children’s rights
in the state level and immediate action will be taken to setup such commission
in the state which does not have such provision.
4.6 ACHIEVEMENTS OF RTE ACT
After the 10 years of implementation RTE Act one can notice many positive changes
in school education. The enrolment rate of children has increased significantly. As per
the UDISE+ report 2019-2020 the enrolment rate from primary to higher secondary
levels was 25.9 crore. It has increased by more than 26 lakhs from 2018-2019. But the
enrolment rate at primary level has decreased to 12.2 crore which was used to be 13.5
crores in 2012-2013. Though the enrolment rate at primary level has increased over
the years, but the year 2019-2020 has marked with slight drop in it. The percentage of
teachers on the basis of gender has increased over the years significantly. In 20122013, there were 35.8 lakhs female and 42.4 lakhs male teachers which has increased
to 49.2 lakhs and 47.7 lakhs in 2019-2020. However, the report shows a very gloomy
picture of primary and upper primary teachers over 2018-2019 to 2019-2020. The RTE
Act has enhanced infrastructural facilities over a period of time. In 2012-2013,
separate toilets for boys and girls were 67.8% and 88.7% which has increased to
95.9% and 96.9% in 2019-20 (Ministry of Education, 2020).
4.7 ISSUES AND CHALLENGES IN IMPLEMENTING THE RTE ACT
Though the RTE is successful in achieving enrolment, decreasing drop out rates and
fulfilling infrastructure norms to some extents, but some problems still exists. They are
as follows.
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4.7.1 Lack of Financial Resources
Budget allocation is one of the important factors that determines the design,
implementation and evaluation of any kind of programm and policy. Inadequate
financing for school development has been a major issue in implementing RTE Act as
per the rule. According to the data supplied by RTE Forum the centres share of outlay
on elementary education has declined to 14% in 2016-2017 which was to be 28 % in
2006-2007.Even the total money allocated to school education reduced from Rs
38,600 crore in 2014-15 to Rs 37,100 crore in 2018-19, based on the budget’s revised
estimates. During this one decade of RTE Acts implementation has been ineffective
because of financial constraints (RTE Forum, 2020).
4.7.2 Lack of Community Participation
Community plays a vital role in implementation of RTE Act. As the local people
themselves participate in their children’s education, a sense of responsibility is
expected among them. But research has noted that lack of community involvement in
school education has become a barrier in the line of achieving universalization of
elementary education (Rao, 2009). In some schools community members are only seen
to be involved in organizing cultural programmes and observation of important days
and they are not interested in school related issues.
4.7.3 Shortage of Teachers
Teachers are accorded important place in Indian education system because the future
of country depends on them. Inadequate teachers in school handicapped the education
system. As per the data of UDISE+-2019-2020 the percentage of teachers has
decreased over the years significantly. The number of primary teachers has decreased
to 37% in 2019-2020 from 42% in 2018-2019. Likewise in case of upper primary
teachers it has decreased to 23% in 2019-2020 which was used to be 27% 2018-2019
(Ministry of Education, 2020).
4.7.4 Lack of Accountability by the State
To implement the provisions under RTE Act a stipulated timeline was framed. But no
such positive result has been seen in terms of following minimum standards of norms,
teachers’ training, availability of trained teachers and infrastructure development as it
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was expected. Further no alternative timelines have been set and no proper strategies
have been devised to comply all the schools with minimum standard of norms. After
10 years of implementation, Ministry of Education, Department of School Education
and Literacy has updated status report of RTE only for first for years. Many key
information like number of functional SMCs in countries, number of grievances
received related to violation of child rights and the actions taken for which, number of
schools recently merged or closed and so on, are not available.
4.7.5 Increasing Privatization
During this one decade of implementation of RTE Act the numbers of private school
has increased significantly. Now the number of children attaining private schools
constitute 40% of total students enrolled at elementary level (RTE Forum, 2020). The
RTE Act has envisioned some strict norms regarding teachers’ qualification and
appointment, infrastructure and fees. Though many private schools fail in meeting this
standards they continue to exist. As per the data over 85% private unaided schools do
not follow this norms in the country (RTE Forum, 2020).
4. 8 LET US SUM UP
The RTE Act has marked a historic movement to ensure educational rights of the
children within 6 to 14 years of age. Now children are guaranteed eight years of free
and compulsory education within the walking distance of their localities. Today the
Act has marked its one year of journey. In those days the Indian school have achieved
performed well in many aspects. Starting from its implementation a number of
students attaining elementary education has increased, infrastructure facilities at
schools have been improved, dropout rates at elementary level has decreased and
participation of girl children has been satisfactory. However, we have not achieved the
goal of UEE throughout the country. Regional disparities in terms of implementation,
budgetary allocation, gender gaps in literacy, shortage of teachers, poor infrastructure
at many schools and lack of community involvement in implantation have been the
major challenges. The National Education Policy-2020 has come up with many good
provisions for school development. If it is implemented with true sense then regional
disparities, inequality and especially quality issues of education can be solved easily.
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4.9 GLOSSARY
CCE- Continuous and Comprehensive Evaluation
NCPCR- The National Commissions for Protection of the Child Rights
PTR- Pupil-Teacher Ratio
RTE- Right to Education
SCPCR- State Commissions for Protection of the Child Rights
UDHR-Universal Declaration of Human Rights
4.10 MODEL QUESTIONS



Describe the emergence of RTE Act through a historical perspective.



Discuss main objectives and provisions of the RTE Act.



Identify the achievements of RTE Act in achieving the goals of UEE.



Briefly discuss the issues and challenges related to RTE Act.
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